	

Lesson Plan Template




	
1. English Language Arts (Grade 9): 

· Reading Applications/Literary Text: 11. Identify sound devices, including alliteration, assonance, consonance and onomatopoeia, used in literary texts. 

· Writing Processes: 9. Use precise language, action verbs, sensory details, colorful modifiers and style as appropriate to audience and purpose and use techniques to convey a personal style and voice. 

· Writing Processes: 10. Use available technology to compose text. 

· Writing Processes: 13. Rearrange words, sentences, and paragraphs, and add transitional words and phrases to clarify meaning and maintain consistent style, tone, and voice.

2. Library Guidelines (Grade 9) 

· Information Literacy Benchmark A1: Access additional resources provided in the high school library media center. 

· Information Literacy Benchmark A4: Select appropriate reference tools to answer questions. 

· Information Literacy Benchmark C1: Determine essential questions and plan research strategies. 

· Technology Literacy Benchmark B1: Integrate search strategies within the electronic resource that targets retrieval for a specific information need. 

· Technology Literacy Benchmark B4: Select a specific database for an assignment and explain why it is the appropriate one to use.

3. Fine Arts (Grade 9)

· Music—Valuing Music/Aesthetic Reflection 1: Assess how elements of music are used in a work to create images or evoke emotions. 

· Music--Connections, Relationships and Applications 4: Explain the role of technology in creating, performing and listening to music.


	Patti Rish, Library Media Specialist

Leslie Lessig, Career-based Intervention (CBI) coordinator and teacher

Bowling Green High School

Bowling Green, Ohio

Lesson Summary:
Briefly describe the procedures and purposes of the lesson.

Lesson 2 Mood and Sound:

Lesson 2: Summary: “Mood and Sound”

To prepare them for the later composition of a video poem, students will identify elements of mood and how mood can be expressed through sound and music. Specifically, students will explore the use of tempo, instrument voices, and major and minor chords in music and how each of these affects mood.

This lesson is originally designed for 9th grade language arts students in a Career-Based Intervention (CBI) program for academically or economically challenged students.

Estimated Duration:
Include an estimate of the time needed for instruction.

Estimated Duration:  2 days

Commentary:

Pre-Assessment:
Identify strategies to pre-assess student knowledge of the selected standard(s), benchmark(s) and indicator(s). Data from pre-assessment helps educators select specific instructional strategies and determine appropriate complexity and pacing for the lesson. Pre-assessments may be as informal as a reflection on students’ prior learning, a conversation about concepts or warm-up problems at the beginning of class that are not scored. They may be more formally structured, such as a quiz or an assigned writing topic.

Students will write in their journal about how music affects their mood.

Scoring Guidelines:
Define scoring guidelines for the pre-assessment, which may take the form of teacher judgment, a checklist or another scoring format. Scoring guidelines should reveal whether or not student has met the indicator or benchmark so that instruction can be modified and targeted to learners accordingly.

The standard journal draft scoring rubric will be used—from 0 to 10 points will be awarded based on depth and clarity of their message

Teachers should conduct ongoing teacher assessment and student self assessment throughout instruction. These can be planned or conducted as opportunities for observation or reflection arise. If planned, describe here.

Post-Assessment:
Identify strategies to assess student learning as a result of the lesson. Data that results should help to plan subsequent instruction.

Edit draft of journal as a persuasive paragraph.

Scoring Guidelines:
Define scoring criteria for the post-assessment, which may take the form of a rubric or another scoring format. Scoring criteria should reveal whether or not student has met the indicator or benchmark so that instruction can be targeted accordingly. If possible, assessment and scoring criteria should be developed to reflect student process as well as product.

Persuasive paragraph rubric

Instructional Procedures:
Describe the instructional steps that will be taken to implement the lesson.

Day 1:

1. Students will listen to a variety of music, collected on a mix CD, to identify the mood expressed in the music.  As each piece is played, the students will individually write in their journal how the song makes them feel, and what mood they feel is being expressed.

Note: we deliberately chose instrumental music with which students would be unfamiliar, including classical music, jazz music, and even classic rock instrumentals. We wanted to broaden students’ musical experiences and also not connect the music with previous experiences students may have had.

2. Students in small groups will match different musical expression to different pictures to see how differently an audience views the picture.  This lesson is found via a link to our English homepage, which could also be found at the following website: http://www.pbs.org/harmony/soundlounge/exit.html.  The students will determine which mood each music/visual combination represents, and will select a mood to model as a group.

Day 2:  

1. Students will divide into groups from day 1.  Each group rotate through four learning stations throughout the class today.  

A. This station will focus on creating background music that establishes a mood.  Student will view a short clip of video segments, including bits from Jaws, and Psycho.  In these short clips, the background music will alert the audience of the forthcoming suspenseful scenes. 

B.  Students will have a chance to create short musical phrases on a midi keyboard, which they can choose to record to lay behind their sound poems.  They will be asked to create at least 3 clips which they feel portray different moods.  

C. Students will explore onomatopoeia.  They will write a definition of this literary term, and brainstorm a list of words that make sounds.  They will have access to a series of poems, and they will select one as a group to modify by adding sound words into the poem.  

D. Students will read poetry into a tape recorder.  The group will select a poem to read and each member of the group will be asked to read the poem.  However, each member of the group will attempt to add oral inflection to the poem to make the poem reflect a different mood.

Differentiated Instructional Support
Describe how instruction can be differentiated according to learner needs, to help all learners either meet the intent of the specified indicator(s) or, if the indicator is already met, to advance beyond the specified indicator(s).

Group dynamic fosters working at differentiated levels.

Students may re-tape poetry as often as needed.

Musical clips may vary in length and sophistication—open ended assignment also foster differentiated levels.

Extension
These are ideas for all students to continue learning on this topic -- in class or outside of class.

Students will be instructed to pay attention to the music used in the background as they watch TV or movies—even commercials on radio or TV. They may journal about these or bring in examples to share.

Homework Options and Home Connections
Describe work that will be assigned to students outside of the classroom.

Teacher assisted work time available before and after school, as in lesson 1.

Interdisciplinary Connections
Tell how the lesson can be integrated with other content areas to strengthen student learning.

Vocal music/instrumental music

Major/minor scales (theory)

Musical appreciation

Technology 

Big6 Skills


Materials and Resources:
For teachers
List the materials needed for the teacher.

Mix CD. Suggested song titles:

Holst’s “Mars” the Bringer of War

Finale of Beethoven’s 9th symphony “Ode to Joy”

Boston’s “Don’t Look Back” instrumental portion

Allman Brothers “Jessica”

Anything by Herb Alpert and the Tijuana Brass

Beethoven’s “Pathetique” or “Moonlight Sonata”

Debussy’s “Claire de Lune”

Billy Joel’s “Pressure” instrumental portion

Samuel Barber’s Adagio for Strings

Gerard McMann’s “Cry Little Sister” (from the movie Lost Boys)

Duke Ellington’s Caravan

Vince Guaraldi’s “Linus and Lucy”

Clips from films: The Wizard of Oz, Jaws, Psycho
For students
List the materials needed for the students.

Computer with internet access and audio capability—headphones optional

Midi keyboard

Tape recorder


Key Vocabulary
List key terms that need to be defined prior to or as part of instruction.

Major chord

Minor chord

Allegro

Adante

Piano forte

Jazz 

Blues

Rap

Number of terms will vary with ability level of students


Technology Connections
Suggest ideas for integrating technology into the lesson.

MIDI keyboard and software

PBS interactive site (Sound Lounge Project: http://www.pbs.org/harmony/soundlounge/exit.html)

Most students have some knowledge about how to search for musical clips and downloads. They also seem to grow proficient at finding lyrics. Using Big6 Skills with this motivating activity trains students to think about the value of research. The legalities of downloading and copyright/plagiarism laws can also be addressed with students at this time.

Research Connections
Include research that supports the content or methods of instruction within the lesson.

“Each person tends to have a dominant style that responds best to a specific type of instruction. Schooling traditionally emphasizes instruction that meets the needs of learners in the "sensing-thinking" and "intuitive-thinking" categories, but tends to neglect the needs of the two "feeling" groups of learners, whose styles respond more to the arts and to personal interaction. These "sensing-feeling" and "intuitive-feeling" learners are therefore at risk. They can use the arts, which address the affective dimensions of learning, as a vehicle for greater success in school.”

From Learning styles of at-risk students. By: Hanson, J. Robert; Silver, Harvey F.. Music Educators Journal, Nov91, Vol. 78 Issue 3, p30. [EBSCOhost Academic Search Premier]
General Tips
Record observations and suggested modifications to facilitate instruction and student learning in the lesson.

Students will read lyrics again and again. It is a great way to encourage repeated reading and fluency.

Students become incredibly emotionally attached to “their” music, and will debate passionately if it is criticized. It is hard not to offer opinions on musical choices, but better not to do so as long as basic criterion is met (i.e., no offensive language).


Attachments
List and attach any additional materials created for the lesson, including student handouts, blackline masters, overheads, etc.

· Journal rubric
· Persuasive paragraph rubric
· Onomatopoeia brainstorm sheet




