	

Lesson Plan Template




	
Benchmarks addressed:

1. English Language Arts (Grade 9): 

· Reading Applications/Literary Text: 9.Analyze ways in which an author conveys mood and tone through word choice, figurative language and syntax. Reading Applications/Literary Text: 10. Explain how authors use symbols to create broader meanings. 

· Writing Processes: 1. Generate writing ideas through discussions with others and from printed material, and keep a list of writing ideas. 

· Writing Processes: 4. Determine a purpose and audience and plan strategies to address purpose and audience. 

· Writing Processes: 9. Use precise language, action verbs, sensory details, colorful modifiers and style as appropriate to audience and purpose and use techniques to convey a personal style and voice. 

· Writing Processes: 10. Use available technology to compose text.

2. Library Guidelines (Grade 9)

· Information Literacy Benchmark A1: Access additional resources provided in the high school library media center. 

· Information Literacy Benchmark A4: Select appropriate reference tools to answer questions. 

· Information Literacy Benchmark C1: Determine essential questions and plan research strategies. 

· Technology Literacy Benchmark B1: Integrate search strategies within the electronic resource that targets retrieval for a specific information need. 

· Technology Literacy Benchmark B4: Select a specific database for an assignment and explain why it is the appropriate one to use.

3. Fine Arts (Grade 9)

· Visual Art—Historical, Cultural, and Social Contexts 1: Discuss the roles of visual art forms within social contexts. 

· Visual Art--Analyzing and Responding 2: Explain how from and media influence artistic decisions

· Visual Art—Analyzing and Responding 3: Research and describe the work of an artist on the basis of how the artist’s choice of media and style contribute to the meaning of the work.

· Visual Art—Valuing the Arts/Aesthetic Reflection 1: Distinguish the aesthetic qualities in works of art and determine how the artist achieved the effect.


	Patti Rish, Library Media Specialist

Leslie Lessig, Career-based Intervention (CBI) coordinator and teacher

Bowling Green High School

Bowling Green, Ohio

Lesson Summary:
Briefly describe the procedures and purposes of the lesson.

Lesson 1 Summary: “Mood and Visuals”

To prepare them for the later composition of a video poem, students will identify elements of mood and how mood can be expressed visually. Specifically, students will explore the use of color, size, line length, and punctuation as visual cues to express mood.

This lesson is originally designed for 9th grade language arts students in a Career-Based Intervention (CBI) program for academically or economically challenged students.

Estimated Duration:
Include an estimate of the time needed for instruction.

6 days

Commentary:

Pre-Assessment:
Identify strategies to pre-assess student knowledge of the selected standard(s), benchmark(s) and indicator(s). Data from pre-assessment helps educators select specific instructional strategies and determine appropriate complexity and pacing for the lesson. Pre-assessments may be as informal as a reflection on students’ prior learning, a conversation about concepts or warm-up problems at the beginning of class that are not scored. They may be more formally structured, such as a quiz or an assigned writing topic.

On a worksheet (attached), students will answer the question “What is mood?” and they will attempt to come up with four ways that mood can be established.

Scoring Guidelines:
Define scoring guidelines for the pre-assessment, which may take the form of teacher judgment, a checklist or another scoring format. Scoring guidelines should reveal whether or not student has met the indicator or benchmark so that instruction can be modified and targeted to learners accordingly.

Teacher judgment

Teachers should conduct ongoing teacher assessment and student self assessment throughout instruction. These can be planned or conducted as opportunities for observation or reflection arise. If planned, describe here.

Post-Assessment:
Identify strategies to assess student learning as a result of the lesson. Data that results should help to plan subsequent instruction.

By the end of the 5 day lesson students will be able to readily identify at least 4 ways that mood can be established visually.

Scoring Guidelines:
Define scoring criteria for the post-assessment, which may take the form of a rubric or another scoring format. Scoring criteria should reveal whether or not student has met the indicator or benchmark so that instruction can be targeted accordingly. If possible, assessment and scoring criteria should be developed to reflect student process as well as product.

Scoring Guidelines: For each item on the students’ list they will receive a point.

Instructional Procedures:
Describe the instructional steps that will be taken to implement the lesson.

Day 1:

1. Pre-assess using mood worksheet. Students will likely struggle to define “mood” and to identify 4 ways that mood can be established.

2. Teacher will introduce poems from the book Hailstones and Halibut Bones by Mary O’Neill, illustrated by John Wallner. Leonard Weisgard illustrated the earlier edition; we will try to demonstrate both. The book is a collection of 12 poems about colors. The teacher will point out how colors can evoke images that in turn evoke mood.

3. Students will brainstorm items of several colors that are universally recognized. For example, when the teacher names the color “red”, students may come up with lipstick, fire, roses, devil, and other items that would be universally recognized. The brainstormed responses will be written on newsprint.

4. Students will create a poem as a whole class, using the words they brainstormed for one color.

5. The teacher will show the video clip from the Blue Man Group. The class will discuss how the color blue affects their perceptions of the Blue Man Group.

6. The teacher will read more poems from Hailstones and Halibut Bones to provide further reinforcement for the concept.

Day 2:

1. Students will be instructed to write an individual poem that evokes a mood using color, following the steps done as a class on day one.   

2. The teacher will demonstrate how to adjust font color on the computer. In addition, students will be given an assortment of paper colors for their printouts.

3. Students will use the same poem and experiment with its visual presentation using various color combinations. In addition, they will be told to experiment with line length (cutting the poem in different places and rearranging the word placement) and even punctuation if they wish. (This will segue into the upcoming lessons on visual techniques to use).

4. Once the poems are edited and printed, a slide show of the poetry will be assembled, with each student reading their poem recorded beneath the visual of the poem.

5. Resources made available to the students via our English links on the Resources homepage: http://coe.sdsu.edu/eet/Articles/colormood/index.htm 

http://www.cascadia.ctc.edu/faculty/aboss/bit112/lesson05k.html
http://iit.bloomu.edu/vthc/Design/psychology.htm
http://src1.epnet.com/School/Citation.aspx?sid=b352bd7e-f584-4199-b452-983daa1ff244@SRCSM2&vid=6087248
Day 3:

1. Students will explore how e e cummings uses line length, punctuation, and font size to affect the mood of his poetry.  Students will be divided into 3 groups.  Each group will have poetry by e e cummings to read.  The first group will be given several pieces with visibly distinct line lengths, the second with poems that use font size, the third with poems that have distinct punctuation.  The students will read the poems as a group, and will identify the technique that e e cummings is using in their collection.  They will then pick one piece to read to the class to discuss this technique, and will determine how the whole group will be involved in presenting the poem to the class.

2. Each group will share their poems, and discuss the techniques used.

3. Students will be given a zip lock bag of magnetic words that vary in size and font.  They will arrange the words to create an individual poem that they feel expresses a mood.  

4. The poems will be photographed with a digital camera so that they size and spacing is not altered, and will be printed from the computer.  Students will be given the chance to assemble these poems into a slide show as well.

Day 4:

1. Students will read identical statements using different punctuation. 

 Ie.  They skated on the frozen pond until dawn. 

 They skated on the frozen pond until dawn?

They skated, on the frozen pond, until dawn.

They skated on the frozen pond--until dawn!

As a class, they will discuss how the meaning is changed slightly with each punctuation variation.

2.  Students will divide into groups, and each group will be given a mood to express in their poetry.  They will collectively experiment with using different punctuation to convey their mood.

3. Students will be given a poem by e e cummings to modify.  They will change the size, punctuation, and the line length to alter the meaning of the poem.

Day 5:

Students will visit the library media center, and will be instructed on the art resources available through the INFOHIO site art/image collections (The ART Collection, Encyclopedia Britannica, EBSCO Images)

  Student will be given the opportunity to peruse the sites, and will select a piece of art which they will save on their hard drive. 

Day 6:

1. The students will then select a poem, either from anthologies, or from their own works, that they feel connects to the piece of art that they selected, and they will place the poem onto the art.

2.  Students will take the post assessment (same as the pre-assessment) discussing how poets create mood. 

Differentiated Instructional Support
Describe how instruction can be differentiated according to learner needs, to help all learners either meet the intent of the specified indicator(s) or, if the indicator is already met, to advance beyond the specified indicator(s).

Kurzwell Reader can be used to read the poetry test.

Ziplock bag may hold words of varied reading levels. Word banks may be offered in other forms—for color poetry, etc.

Students may select the software they are most comfortable with for their project: Word, Publisher, Paint, Alpha Smart, etc.

Extension
These are ideas for all students to continue learning on this topic -- in class or outside of class.

Instruct students to pay attention to advertising copy (print ads) they see every day and note how font style, size, color, and arrangement are chosen to evoke a mood. This could be done as a class using an assortment of magazines. Discuss WHY advertisers would want to evoke a mood.

Homework Options and Home Connections
Describe work that will be assigned to students outside of the classroom.

While no homework assignment will be given if the students are able to complete their assignments in class, teacher assisted-supervised work time will be available from 7-7:30am and 2:30-3pm each day of the unit.

Interdisciplinary Connections
Tell how the lesson can be integrated with other content areas to strengthen student learning.

The nature of this assignment is to integrate art and technology skills and goals. Additionally, Big6 Research Skills are utilized in the process of  accessing and using information needed.  Some students may elect to use poetry of a foreign language.

Materials and Resources:
For teachers
List the materials needed for the teacher.

e. e. cummings poetry collection

Hailstones and Halubut Bones by Mary O’Neill, illustrated by John Wallner

Hailstones and Halibut Bones by Mary O’Neill, illustrated by Leonard Weisgard

Video clip—Blue Man Group

For students
List the materials needed for the students.

Computer with access to the Internet and word processing programs

Collection of poetry anthologies from the library


Key Vocabulary
List key terms that need to be defined prior to or as part of instruction.

Infohio 

mood 

rhythm

rhyme

font

line break

Technology Connections
Suggest ideas for integrating technology into the lesson.

Infohio resources

Internet links

Changing fonts (size, color) on MS Word

Research Connections
Include research that supports the content or methods of instruction within the lesson.

“Observers of the educational system call for substantive restructuring of how education is provided for students, and in particular, how education addresses needs of students already at-risk for serious school problems (Raebeck, 1990). Research into effective educational practices lends support for strategies that promote active involvement, encourage self-management of learning, enable insight regarding student strengths, nurture internal locus of control and strengthen individual differences as they relate to the school experience (Lindgren, 1980; Stipek & Weisz, 1981).”  

Lindgren (1980). Educational psychology in the classroom (6th Ed). New York: Oxford University Press. 

Raebeck, B. (1990). Transformation of a middle school. Educational Leadership, 47, 1821.

Stipek, D. & Weisz, J. Perceived personal control and academic achievement. Review of Educational Research, 51, 101-137. 

Above passage and references cited from Effects of a learning styles and strategies intervention upon at-risk middle school students... By: Nunn, Gerald D.. Journal of Instructional Psychology, Mar95, Vol. 22 Issue 1, p34. [EBSCOhost Academic Search Premier.]

%%%%%%%%%%%%%%%%%%%%%%%%%%%%%

“Using Anthony Gregorc's (1989) approach to learning style, we know that most secondary instruction is based on the learning preferences of the abstract sequential learner, who likes to deal with ideas presented in a very ordered fashion. Many at-risk students view that style as antithetical to their own (which could be one reason that they are considered to be at risk). … By having students examine the facts and emotions of their lives and then represent them first as art and then as prose, we give the students an opportunity to organize pictures and facts to represent themselves in any way they choose to.”

Gregorc, A. 1989. An adult's guide to style. Columbia, Conn.: Gregorc Associates.

Above passage and references cited from The personality box: Encouraging at-risk pupils to think and write. By: Rieck, William A.. Clearing House, May/Jun96, Vol. 69 Issue 5, p283 [EBSCOhost  Academic Search Premier.]
General Tips
Record observations and suggested modifications to facilitate instruction and student learning in the lesson.

Students in the CBI (Career-based intervention) program who will be the targets of these lessons tend to have a bias against poetry. To combat this, and because they have studied the elements of poetry so often before, there will be no lecture on the elements of poetry. There will only be a very short definition: “painting a picture with words.”

Attachments
List and attach any additional materials created for the lesson, including student handouts, blackline masters, overheads, etc.

· Pre/post assessment on mood
· Color poem rubric
· Group presentation of e. e. cummings rubric
· “Magnetic” poetry rubric
· e. e. cummings modification rubric
· poetry on art rubric




