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EVALUATION COMPOSITE

Provide the Total number of Participants involved in the project:


__59_____  Students – specify academic level and course:

Students are pre-service educators and were enrolled in EDT 346.M, Reading Instruction in Middle Childhood during the Fall, 2006, semester.  Most students are in their junior year. 

_______________________________________________________________________


​___3____ Faculty – specify content area and academic discipline

Dr. Terri Socol, Reading Education, Department of Teacher Education


Dr. Brenda Dales, Children’s and YA Literature, Department of Teacher Education 
Frances Yates, Instructional Materials Librarian, King Library


___n/a_____ School Library Media Specialists


___n/a_____ K12 Teachers 

BUDGET REPORT

	Date
	Budget Item
	Amount
	Total submitted to ILILE

	Jan. 2007
	149 trade books
	2197.08
	2197.08

	Jan. 2007
	87 trade books
	1310.07
	1310.07*

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	Project Total:
	
	3500.00*


* The amount of $1310.07 is fully encumbered.  The project total submitted to ILILE will not exceed $3500.00.

NARRATIVE REPORT   

DESCRIPTION OF THE PROGRAM

Pre-service teachers enrolled in EDT 346.M, Reading Instruction in Middle Childhood, developed “text sets,” or groups of trade books on common topics or themes (as suggested by Tovani, 2004) to expand and enhance what would typically be found in textbooks used in middle school classrooms.  In conjunction with Miami University’s Instructional Materials Center (IMC), the pre-service teachers learned to use tools and techniques for identifying and evaluating trade books.  Grant funding resulted in approximately 236 books being added to the permanent circulating collection in the university’s Instructional Materials Center (IMC), which houses children’s/YA books and materials and is used heavily by Education majors.  Due to our level of commitment to this project, we essentially matched the funding from ILILE as additional books identified by the pre-service teachers were purchased from the IMC book budget.  The project additionally provided creation of a model for developing text sets, and the inception of a website to share the text sets with partner schools and the broader educational community.  Prototype and planning for the project began in January, 2006, and the actual text set development and purchasing of trade books transpired during the Fall, 2006 semester.

PURPOSE OF PROGRAM

Formal instruction in information literacy has typically been limited or sporadic in the teacher education program.  Also, pre-service teachers often struggle with locating and selecting quality trade books for use with children/adolescents.  The project was implemented to assist pre-service teachers in a specific approach to developing text sets, as opposed to randomly using any books available, and to build the availability and accessibility of quality text sets by purchasing the trade books identified by the pre-service students for permanent inclusion in the university’s Instructional Materials Center.  An additional purpose was to provide access to text sets for our partner schools (public K-12 school districts), the broader educational community, and the pre-service students themselves via a website.

GOALS AND OBJECTIVES 

The primary goal of the project was for pre-service teachers in the Middle Childhood Education program at Miami University to learn how to compile current, high-quality text sets to meet Ohio Department of Education content standards.  Additional goals were to purchase these books, make the books accessible via a website, and to add the books to the permanent collection in the Instructional Materials Center at Miami University.  

Objectives of the program included:

1. Recognizing the need for information-- Pre-service teachers will determine specific areas where text sets would be needed, that is, pre-service teachers will identify ODE content standards that suggest a need for supplemental trade (library) books.

2. Developing and using successful search strategies-- Pre-service teachers will learn about print and electronic sources to locate books for text sets, and will determine which sources would be best for developing text sets to correlate with specific standards.  

3. Accessing information--  Pre-service teachers will use appropriate print and electronic resources to locate appropriate trade books for text sets.

4. Evaluating information--  Pre-service teachers will read reviews from print (Horn Book Guide, Middle School Library Catalog, other . . . ) and electronic sources (INFOhio, Children’s Literature Comprehensive Database (CLCD), ALSC book lists, National Science Teachers Association (NSTA) outstanding trade books, other . . . ) to determine which books are best for text sets.

5. Using information responsibly—Pre-service teachers will use reviews and actually trade books, where possible, to articulate why specific trade books are appropriate for text sets.  Recommendations will be made to Miami University’s Instructional Materials Center for purchase of books. 

INFORMATION LITERACY STANDARDS ADDRESSED

Standard One

The information literate student determines the nature and extent of the information needed.

In conjunction with university course content and concepts learned, pre-service teachers identified ODE content standards needing supplemental information in the form of text sets.  Pre-service teachers reviewed textbooks and other sources to understand the ODE content standard.  The pre-service teachers determined how primary sources, trade books, and other information is organized and presented in both textbooks and trade books, in order to best benefit children/adolescents.

Standard Two
The information literate student accesses needed information effectively and efficiently.

Pre-service teachers considered available sources, and selectively researched those sources.  Pre-service teachers were able to locate print sources in various venues (public, school, university libraries) and accessed electronic sources with passwords as appropriate. Pre-service teachers will collected appropriate information, carefully cited sources, and organized text sets from the information collected.

Standard Three

The information literate student evaluates information and its sources critically and incorporates selected information into his or her knowledge base and value system.

Pre-service teachers evaluated information about trade books based on reviews from standard reviewing sources.  They compared and contrasted the information from reviews, and when possible, examined the actual book.  They made judgments about the efficacy of the trade books for potential inclusion in a text set based on need, reviews, and treatment of topic in the book, including reading level, text structure, author’s point of view, and other aspects.  Pre-service teachers articulated in writing the merits and limitations of the trade books included in text sets.

Standard Five

The information literate student understands many of the economic, legal, and social issues surrounding the use of information and accesses and uses information ethically and legally.

Pre-service teachers cited sources with care and attention to detail.  Students selected books for text sets with attention to intellectual freedom and balance in coverage of ODE content standards.  Pre-service teachers shared their “text sets” with other professionals in various ways (database, implementation with children/adolescents, other . . . ).

ACTIVITIES/METHODS
Students in EDT 346.M, Reading Instruction in Middle Childhood, developed text sets under the guidance of Dr. Terri Socol, professor for the target section of the course.  Dr. Socol instructed the students in the philosophy behind implementing text sets into reading instruction in middle grade classrooms, assisted students in selecting books, and developed a rubric for evaluating the text sets.  Frances Yates, Director of the Instructional Materials Center (IMC) in the university’s library system, met with the pre-service teachers for large-group instruction and also provided individual assistance.    There were 28 students enrolled in the course.  Additionally, a professor teaching another section of the same course, EDT 346.M, also implemented the text set project, bringing an additional 31 students to the project.  Team members met to discuss the project frequently and informally.

OTHER RESULTS
Emphasis on library/media literacy resulted in instruction from the IMC Director in additional courses, including EDT 272.E, Introduction to Early Childhood Education; EDT 473, Adolescent Social Studies Methods; and EDT 473.E,  Creative Experiences for Young Children.  This involved media literacy instruction with an additional 75 students, and the IMC Director reported that she consulted with most of the target students individually as they used the IMC to investigate sources.  

EVALUATION OUTCOMES

Changes in the teacher education curriculum
The text set grant afforded us the opportunity to refine an assignment that had been given over several semesters at Miami. The original assignment had been changed several times without getting a product that would help pre-service teachers know how to locate books that they could use in their middle childhood classrooms. The refinement of the assignment resulted in a much better product-- text sets that would meet the needs of diverse learners in a middle school classroom.  Additionally, students were much more aware of how to locate these books, thus increasing their information literacy knowledge.  
Objectives
1. Pre-service teachers were able to easily identify the ODE content standards where supplemental trade books would be needed.  They also came to an understanding the text sets can supplement any content area, especially with developing background knowledge or addressing the needs of the at-risk or gifted reader.

2. Pre-service teachers attended two training sessions to learn how to use print and electronic sources to develop their text sets.  These sessions were held weeks apart.  After the first session, candidates were confused but clearly understood the goals of the assignment after attending the second session. 

3. Pre-service teachers were able to locate appropriate books for their text sets easily, although some students did rely on the books found at our own library.  The majority of students understood how to locate appropriate books that were not in our library.   

4. Pre-service teachers relied on two primary sources as they located books for their text sets.  In the future, we would like to make sure that they expand their search by requiring them to use multiple search sources.

5. Pre-service teachers presented their text sets in class, demonstrating how they would use books in their texts sets (features of the book, special treatment of the topic such as “background information,” reading level, etc.). Pre-service teachers also posted their text sets on-line for other classmates to be able to access.  Francis Yates then ordered the books for our library (IMC) here at Miami. 

Difference to Faculty Teaching 

The middle childhood faculty was impressed with how well the text sets helped pull an important assignment, an integrated unit, the middle childhood candidates have to develop.  The text sets helped the pre-service teachers pull information together for their integrated units, making both assignments richer and more meaningful, especially since candidates were able to find books that address specific content in math, science and social studies.  The text se assignment ended up supporting content area teachers’ classes and assignments.  

Difference for Student Learning 

Teacher education candidates increased their information literacy by developing text sets on specific middle childhood content.  To do this, the candidates first had to be trained in how to find and use print and on-line resources for locating and evaluating trade books related to their specific selected content.  The pre-service teachers enrolled in 346M, Reading Methods for Middle Childhood, attended two training sessions with the Instructional Materials Librarian at Miami’s King Library.  Francis Yates, showed them how to find books related to their content area then to locate reviews of the books to help them determine if the book was a good fit for their text set.  As part of the text set assignment, students had to report their reason/s for including each title in the text set (features of the book, special treatment of the topic such as “background information,” reading level, etc.), referring to the content of published review(s).  They had to report if they actually saw the book or not and where they found it (library, bookstore, etc.), as well as sources they found helpful in locating titles, and sources not so helpful.  Overall, student performance in creating the text set was exceptional.  The mean score was a 7.91/8.  Attached, please see the assignment description given to pre-service teachers (Appendix B, page 12).

DESCRIPTION OF RESOURCES DEVELOPED
Model:  A model for developing text sets was created (Appendix A).

Website:  A site was created which contains the text sets developed during project.  The site can be accessed online at www.muohio.edu/eap/edt/textsets [still under construction as of the date of this report]
:

ANECDOTAL INFORMATION
Student assessment of text set project:

“Sources I found helpful in locating titles:  The children’s literature

database is a great tool to use to find different books by topic, author,

or even keyword.  It was also helpful to use the computers at Lane Public

Library, and the librarians at each location, The IMC and Lane, were both

very willing to help.  Due to the amount of support the librarians and the

children’s literature database gave, I did not need to use any other

resources.”

“Sources I found that were not very helpful:  I found that Amazon.com was

not very helpful at all.  While it could often provide me with reviews,

they usually were not very substantial, or they were only written by

Amazon.com itself.  Also, Amazon was not helpful in looking for book

topics.  It was also not helpful to do a search on Google.  I have learned

that it is important to use a literature database to find quality

literature.”

“Overall, I found the IMC to be a very useful source.  However, I also

found the Children’s Literature Comprehensive Database to be extremely

useful also.  If the IMC did not have the book I was looking for, I found

another one from this database to use.  Additionally, I got all of my

reviews from the database’s webpage also.  I thought these two sources were

extremely helpful to me, as these were the only two sources I used in this

text set.”

“Helpful Sources:  The source that was most helpful for me was the Children’s Literature

Database.  It has a great list of books and was easy to search through

and narrow books based on my topic.  I also found Frances Yates to be

very helpful.  Even though I found lots of books on the database I had a

hard time figuring out how to find out if the IMC had those particular

books.  Mrs. Yates helped me with that and was very efficient.  Another

helpful resource for locating books was amazon.com.  There is a wide

array of books listed here and you can also specify topics.  I did not find the websites listed on the assignment sheet helpful or the bookstore so much.  Some you had to register for and some were hard to navigate through.  The bookstore obviously has a nice selection of current books but it is hard to narrow the search when you are not

exactly sure what you want.  I preferred the database instead.”

“Resources used:  I found a variety of resources to be helpful in looking for books for this

text set.  The Instructional Materials Center (IMC) was extremely helpful,

even though most of the books were checked out and had to be ordered

through Ohio-Link.  Amazon.com and the West Chester Public Library were

also very helpful resources.  The Children’s Literature Database was the

most helpful resource I used, as it gave me several ideas of books to use

as well as the professional reviews required for this assignment.”

“Sources:  I found the IMC and the Children’s Literature Comprehensive

Database to be the easiest, most valuable resource in finding books for my

text set.  It provided enough information to see which books would be

useful, such as professional reviews which gave insight into the books.  I

found that using Google and bookstore websites, such as amazon.com, to not

be very effective sources.  They were usually very one sided, as the

reviews were bias, based on the bookstores point of view, or from an

incredible source.  Google was just too broad of a search and brought up a

lot of irrelevant information.”

“I did find the book in the IMC at Brill Library here on campus, and once

again I couldn’t have found this book without the assistance of Frances

Yates.”

APPENDICES
Appendix A  (page 10)

Model for Locating and Selecting Trade Books for Text Sets

Appendix B  (page 12)

Text set assignment

Appendix C  (page 15)
  

Sample “text set” assignment (prepared by preservice teacher Dan Schaffer.

Appendix D  (page 27)  

Lists of books purchased for addition to permanent IMC circulating collection.

Appendix A

Model for Locating and Selecting Trade  Books for Text Sets
Miami University  •  Oxford, Ohio

LOCATING and SELECTING TRADE BOOKS for TEXT SETS

Identify ODE academic content standard/s.

Review grade-level textbooks for information related to the content standard/s, as appropriate.

Develop list of keywords, terms and subject headings.

Search for published reviews in scholarly and professional sources.


Recommended sources include, but are not limited to:  



•  Children’s Literature Comprehensive Database (CLCD)



•  INFOhio 



•  ALA award lists



•  SLJ 



•  Horn Book Magazine



•  NCSS Notable Trade Books for Young People



•  NSTA Outstanding Science Trade Books for Students K-12



•  Additional resources, including some found at 




http://www.users.muohio.edu/dalesbl
Locate books libraries or request from interlibrary loan as available.

Read reviews.

Eliminate inappropriate titles.

Justify selection in relation to other books in text set.

Compile list.

Appendix B


Text Set Assignment
Miami University •  Oxford, Ohio

EDT 346M
 “Text Sets”

 Fall 2006

Resource list 

During the semester you will be introduced to many excellent books.  You will need to begin to keep a resource list of all books that you can later use when teaching.  Specifically, create a text set of picture books, electronic sources, and trade book sources that support a unit of study for this semester. You will need to bring in some/all of these resources to share with the class.  You will also need to provide me with a hard copy of your resource list and send an electronic copy to the class.  The procedure for sending the e-copy will be explained in class.  
Goal:

The goal of this project is for you to select high-quality, current books for an instructional area of your choice.  The instructional area should be in line with ODE standards.  

Objectives:

Select an instructional area, grade level, and a specific topic that is taught at that level.  State the ODE standard or standards and indicators that are most appropriate.  Assume there is a textbook that would be used in the schools for this topic, or if you know of a textbook, please explain briefly how that topic is treated in the textbook.  Your task is to assume there will be readers in the classroom at various reading levels, and you are to locate trade books to supplement the textbook.  You should seek books that are challenging, that are more appropriate for struggling readers, that explain another aspect of the topic, or should be available for other reasons including the unique nature of the book itself.  Resources should be current (within the last 10 years), but can also include books that are older if they are a premiere resource.  
Resources that may assist:

There are various print and online resources that will assist in this project.  Some of these resources include but are not limited to journals such as Booklist, Book Links, VOYA, ALAN Review, Horn Book Magazine, Social Education, and many more.  You also may be able to find articles and bibliographies in databases such as ERIC, INFOhio (www.infohio.org), the American Library Association (www.ala.org) and numerous others.  

Final Product:

Note the grade level, instructional area, topic and appropriate standards/indicators.  If there is a textbook that you are aware of, briefly note how the topic is treated in the textbook (brief overview) with sample photocopied passage.  

Prepare a list of high-quality, current trade books that you believe would be a valuable text set for the grade level and topic you selected.  For each book, include:

• appropriate bibliographic information in a consistent and accepted format;

• one or more published reviews (be sure to cite the source; can be cut-and-paste);

• your reason/s for including this title in the text set (features of the book, special treatment of the topic such as “background information,” reading level, etc.)—referring to content of published review/s is helpful here;

• if you actually saw the book or not and where you found it (library, bookstore, etc.).

• sources you found helpful in locating titles, and sources not so helpful.

For some topics you will be able to locate a plethora of books and it will be difficult to narrow the field to the “best” titles.  For other topics, you may struggle to find much at all.  So, the number of books in the “text set” may vary.  Your text set should be at least 10 trade books.  
The IMC will be a valuable resource, and the librarian at the IMC, Frances Yates, will provide invaluable personal assistance.  

Rubric
_____ appropriate bibliographic information in a consistent and accepted format (1 point)

_____ one or more published reviews (be sure to cite the source; can be cut-and-paste); (3 points total) 

_____ your reason/s for including this title in the text set (features of the book, special treatment of the topic such as “background information,” reading level, etc.)—referring to content of published review/s is helpful here (3 points) 

_____ if you actually saw the book or not and where you found it (library, bookstore, etc.). Sources you found helpful in locating titles, and sources not so helpful. (1 point)
__________/ 8 points possible 
Appendix C

Sample Text Set

Completed by Pre-Service Teacher Dan Schaffer

Dan Schaffer

12/05/2006

EDT 346: Text Set


GRADE LEVEL:

5th Grade

SUBJECT:

Social Studies: Voting/Elections

BENCHMARK:

Give examples of documents that specify the structure of state and national governments in the United States and explain how these documents foster self-government in a democracy (Government standard)

GRADE LEVEL INDICATIOR:

Explain the essential characteristics of American democracy including:

a. The people are the source of the government’s authority.

b. All citizens have the right and responsibility to vote and influence the decisions of government.

c. The government is run directly by the people or through elected representatives.

d. The powers of the government are limited by law.

e. Basic rights of individuals are guaranteed by the Constitution.

RESOURCES USED:

I found a variety of resources to be helpful in looking for books for this text set.  The Instructional Materials Center (IMC) was extremely helpful, even though most of the books were checked out and had to be ordered through Ohio-Link.  Amazon.com and the West Chester Public Library were also very helpful resources.  The Children’s Literature Database was the most helpful resource I used, as it gave me several ideas of books to use as well as the professional reviews required for this assignment.
Christelow, E. (2003). Vote!. New York: Clarion Books.

REVIEW:

Ilene Cooper (Booklist, Nov. 1, 2003 (Vol. 100, No. 5))
It's hard to imagine a more accessible introduction to voting. The words are straightforward, the art whimsical and creative, and two darling dogs provide color commentary on the action. The frame story is a mayoral election in which the mother of a young, African American named Angela Johnson is one of the candidates. The book follows the action from political rallies, fund-raisers, and debates through the election, ending with a successful recount. Along the way, all the pertinent questions are asked and answered: What is voting? Why doesn't everyone vote? Who decided who can vote? The latter question could have taken a book of its own to answer, but Angela explains in a few short pages, with the help of flashback art featuring colonialists, suffragettes, and minorities, how universal suffrage came about. The art, which mixes a deceptively simple comic-book style and more traditional full-page pictures, crackles with excitement, and the humorous asides by the doggie commentators not only help explain the action but also add extra bits of information. A glossary, a time line, and a resource list are appended. Vote aye on this one, and use it in the run up to next year's election. Category: Books for Middle Readers--Nonfiction. 2003, Clarion, $16. Gr. 2-5. Starred Review

RATIONALE:

I chose this book because it is an excellent book to use as an introduction to a unit about voting.  While there’s no denying the text is more “cute” and sugarcoated as opposed to “America Votes” and “Voice of the People,” the same information is presented in a way that it entertaining enough to spark the students’ curiosity.  The wise-cracking dogs commenting on each page adds additional information, and results in a few laughs among the way as well.  This book was designed more for struggling readers, since it presents the same information found in other books in this set in a more simple, easy to read manner.  Nevertheless, most readers will enjoy this light hearted book that is surprisingly informative.

LOCATION OF BOOK:
I did actually see this book.  I found it at the IMC.

Cronin, D. (2004). Duck for president. New York: Simon and Schuster Books.

REVIEW:

Susie Wilde (Children's Literature)
Duck showed he was shrewd and politically savvy in Caldecott Honor winning, Click, Clack Moo Cows that Type and its sequel, Giggle, Giggle Quack. When he tires of grinding the farmer’s espresso beans, he decides it is time to run for head of the farm. It is no surprise that he crushes the farmer in the farm election. The surprise comes when, despite missing ballots, recounts show Duck narrowly defeating the governor and then, the President of the United States. Duck has a surprise, too. He soon realizes running states and countries is not much fun and heads back to the farm, content to write his autobiography. This book is filled with adult-pleasing references of sticky missing ballots and playing the saxophone on late-night television. Seriously, folks, this book leads not only to chuckles, but to aptly describing the burden of chores connected to glorious offices. 2004, Simon & Schuster, $15.95. Ages 5 up.
RATIONALE:

Sometimes bringing a concept below the child’s level is a good way to introduce a concept, and “Duck For President” does just that.  While I was a bit skeptical about choosing a book this childish for a 5th grade text set, I figured that, like “Vote!,” this book could be used as a good introduction to a unit about voting.  Struggling readers would do very well with this book because it presents the concept of voting in an exciting fashion that is not too in-depth as to require complex uses of reading strategies.  Overall, I would use this and “Vote!” as introductory books to instill a sense of inquiry in students, but would stick with the other eight books for a more in-depth study of the content as well as applications of reading strategies,

LOCATION OF BOOK:

Unfortunately, I did not get to see this book.
Donovan, S. (2004). Running for office: A look at political campaigns. Minneapolis: Lerner Publications.
REVIEW:

Ilene Cooper (Booklist, May 1, 2004 (Vol. 100, No. 17))
Reviewed with Elaine Landau's The President's Work. As this election season stretches endlessly ahead, students may have questions about the process. These two slim books in the How Government Works series can provide some answers. In Running for Office, Donovan introduces fictional candidate Samantha Brown, a Democrat running for state senator, tracing her journey from her decision to run to her eventual election. Along the way, the author introduces various aspects of campaigning and voting--among them, primary and general elections, fund raising, and voting procedures. Sidebars provide extra tidbits, such as explanations of the two houses of government. Donovan's use of a fictionalized campaign adds interest, but her text is sometimes awkwardly juxtaposed with the many excellent color and black-and-white photos of campaigns and candidates from different decades, sometimes distancing readers from Brown's story. Especially useful is the extensive back matter, which will help kids get involved. In The President's Work, Landau covers myriad responsibilities of the presidency, ranging from working with Congress to serving as leader of the free world. Interesting photos and sidebars extend the text. Both books have solid bibliographies. Category: Books for Middle Readers--Nonfiction. 2003, Lerner, $25.26. Gr. 4-6.

RATIONALE:

I almost did not choose this book due to the fact that it is in a series of books that are borderline Democrat Party propaganda.  Political beliefs aside, students should be presented both sides of a topic so they can make their own informed decisions about their beliefs.  However, I eventually decided to use this book because it does illustrate a good run through of the election process.  Samantha Brown, a fictional aspiring senator, runs her noble quest to oust corrupt senator Charles Howe, and her journey is outlined from beginning to end.   Accompanying Brown’s adventures are pictures of past presidents and current politicians campaigning for various offices.  Struggling readers would do well with this book because the information is centered around one main aspect of voting, and Brown’s campaign is broken down into steps.  This would be an excellent book to teach text-to-text connections with, since Brown’s fictional campaign could be compared to the campaigns discussed in other books, including fellow fictional politician Judson Moon’s (The Kid Who Ran For President).  Although this book is too slanted and vague to be used on its own, it is excellent to use as an accompaniment to stronger texts.
LOCATION OF BOOK:

I did actually see this book.  I found it at the West Chester Public Library.

Granfield, L. (2003). America votes: How our president is elected. Tonawanda, NY: Kids Can Press.
REVIEW:

Louise Miller (Library Media Connection, March 2004)
The many color cartoon-like illustrations and clear print will draw students to this book. One can read it through, or browse using the very descriptive table of contents. The book starts with an explanation of who can vote, and moves to a page on suffrage and one on the Voting Rights Act. The chapter on ballots goes into the chad story of the 2000 election. There is information on the parties, campaigns, and what happens on Election Day. Each topic is covered in a single double-spread layout. Related information is imparted using highlighted, illustrated text boxes. This would serve as a browsing title for middle school students with an interest in politics, or useful as an information resource in a school that covers government in the curriculum. A teacher could use part of it for illustrating certain points. Glossary. Index. [Editor's Note: Also available in paperback (1-55337-087-2).] Recommended. 2003, Kids Can Press, 64pp., $16.95 hc. Ages 9 to 14.
RATIONALE:

I chose this book because it is organized, informative, and clear.  From the organized table of contents to the in-depth glossary, the pages of “America Votes” are easy to read due to the large number of lists, tables, and illustrations.  Little known facts about past presidential elections, such as campaign slogans and the use of food in campaigning, are also covered.  Finally, this book is extremely versatile in an integrated unit.  It is fast paced and “fun” enough to be used as an introduction to the unit, but at the same time packs enough information behind it to be used as an in-depth study or reading strategies lesson.  Advanced readers will flourish with this book because it offers a lot of opportunity for inquiry and additional research, and general readers will appreciate the fast paced format of the book.  Struggling readers may not do as well with this higher level book, but can still enjoy the information it has to offer with additional support from the teacher.  While one could argue flaws in just about every book found in this text set, this is the one book that, in my opinion, is a must have in a text set about voting.

LOCATION OF BOOK:

I did actually see this book.  I found it at the IMC.

Gutman, D. (2000). Landslide! A kid's guide to U.S. elections. New York: Aladdin Paperbacks.
REVIEW:

Susie Wilde (Children's Literature)
Dan Gutman turns to nonfiction in Landslide! Every four years, he begins his introduction, the grownups of America go a little crazy. He promises to answer questions in a straightforward and simple manner, and fulfills that promise by giving over a hundred and twenty answers to questions about the presidency, government, campaigning, candidates, voting, and the election. He focuses on subjects that interest kids, like how much it costs to run, or if the candidates hate each other. He does not shy away from the truth. His answer regarding the lack of female and minority presidents, in a word--bigotry. From the basics to hard-hitting issues, he provides answers with clarity and sincerity, explains with analogies, and flavors facts with quotations and anecdotal stories from history. Often his questions and answers seem like having a dialogue with an author who is really listening. And that is what we have to remember. Kids are listening and watching and it will not be long before they are voting. If we give them good books that are clear and understandable, inspiring and intriguing, one day they will care enough to make good choices when it is their turn to vote. 2000, Simon and Schuster, $3.99. Ages 10 to 14.
RATIONALE:

Dan Gutman, also the author of “The Kid Who Ran For President,” clearly has a passion for the concept of voting, elections, and democracy.  He also has a way of presenting this information in a humorous, honest, and detailed fashion.  When I saw that he had another book about voting and elections, I did not hesitate to include it in this text set.  “Landslide” presents unique aspects relating to elections, such as funding and personal relationships among the candidates.  Gutman is also very honest and blunt about many issues, such as his controversial statement that the reason there are very few women and minority politicians is bigotry.  This statement alone could spark a class debate and/or literature circle discussion, and Gutman provides many more hard-hitting statements throughout the text.  General and advanced readers would do well with this text, but struggling readers might have a hard time with the social commentary and large quantity of information.  Still, Gutman’s honest style of writing as well as the steady flow of information make “Landslide!” another solid book to include in a text set.
LOCATION OF BOOK:

Unfortunately, I did not get to see this book.
Gutman, D. (1996). The kid who ran for president. New York: Scholastic.
REVIEW:

Carolyn Phelan (Booklist, November 1, 1996 (Vol. 93, No. 5))
Twelve-year-old Judson Moon knows little about presidential elections when he begins his campaign. He learns as he goes along, and so will readers. Coached by his politically savvy friend Lane, Judson makes campaign promises that inspire children across the country to send him contributions. This powerful special interest group pressures parents to press for a constitutional amendment abolishing age restrictions for the presidency: "All across America, kids refused to clean up their rooms. . . . They went swimming immediately after eating. Some of them even ate while they were swimming--the ultimate act of defiance." Readers may not catch all the satire, but with an eye-catching cover and plenty of humor, this first-person novel is an entertaining romp through the political process. Category: Middle Readers. 1996, Scholastic, $15.95. Gr. 4-6.
RATIONALE:

I chose this book because it demonstrates the concept of democracy in a nontraditional manner.  While some may argue that the humor and satire of this piece can occasionally overshadow the educational content, there is no denying that this book takes an indepth look into what a candidate has to do to run for office.  Things such as choosing a running mate, grassroots campaigning, presidential debates, and dealing with controversial attack ads are all things Judson Moon has to go through on his road to the presidency, all leading up to the surprising ending.  I would use this book for text to self connections, because it literally brings the issue of voting and elections down to the students’ level.  I would also use it with inferring, especially since the book relies heavily on satire and popular culture to get some of its points across.  However, since this book is at a somewhat higher reading level and requires some background knowledge about history to understand some of the satire, I would have to think twice before using this book with struggling readers.  Overall, however, this book offers a humorous, nontraditional look at the concept of voting and elections, and would be excellent to use in a language arts classroom during an integrated unit.

LOCATION OF BOOK:

I did actually see this book.  It is from my own personal collection.

Maestro, B. (1996). The voice of the people: American democracy in action. New York: Lothrop, Lee & Shepard Books.
REVIEW:

Stephanie Zvirin (Booklist, April 1, 1996 (Vol. 92, No. 15))
Colorful, amply detailed scenes will lure readers into this fact-filled book, which makes a good companion to the author/illustrator's A More Perfect Union: The Story of Our Constitution (1987). In fact, this book starts with information about the Constitution as the backbone of our government. The text, straightforward without being stiff, does a masterful job of distilling a complicated subject. Coverage ranges widely--from the campaign and election process to distribution of power among the three government branches--and the eye-catching paintings, sometimes full page, convey the tradition and the dignity as well as the occasional hoopla. Several maps are included, as is a follow-up section of quick facts and related information. Not only a good source for information, this is also an energetic overview that may instill civic pride. Category: Middle Readers. 1996, Lothrop, $16 and $15.93. Gr. 3-5.
RATIONALE:

I chose this book because, like many of the books I have chosen, it breaks down a complex topic like voting into manageable chunks that are easy for students to process.  Betsy Maestro is well known for presenting the bare bones of the most complex material to students, and this book is no exception.  This book also covers a lot of the history of democracy while discussing the electoral progress.  Rich and vivid illustrations line each page, making this text excellent for modeling the visualizing reading strategy.  “The Voice Of The People” is an excellent “middle ground” book for a unit about voting.  It has enough content to keep advanced and average readers engaged, but is not too challenging to the point where struggling readers would be discouraged.

LOCATION OF BOOK:

I did actually see this book.  I found it at the IMC.

Pascoe, E. (1997). The right to vote. Brookfield, CT: The Millbrook Press.

REVIEW:

Jeanne K. Pettenati, J.D. (Children's Literature)
Suppose that you could be arrested for reading a book, going to church, or talking with your friends." Beginning with this dramatic sentence, this book goes on to explain that our rights to do all these things are guaranteed under U.S. law, unlike many other countries that have no such guarantees. The text does a very good job of explaining why the right to vote is vital to a democratic society. Four chapters cover the right to vote, winning the right to vote (African-Americans and women), protecting the right to vote, and what it means to vote. In addition, there is a section helping readers understand the Bill of Rights. A glossary of voting terms is provided at the back of the book. This book is one in the publisher's "Land of the Free" series. 1997, The Millbrook Press, $22.90. Ages 8 to 12.

RATIONALE:

I chose this book because it looks at another aspect of voting.  Most of these books stress that it is extremely important to vote, but this book actually tells students why this liberty is so important, kicking off the text with the powerful opening mentioned by Pettenati.  The history of how different groups of people earned the right to vote as well as what people have done to protect the right to vote are covered, instilling an overall sense of pride in the reader’s ability to vote.  A variety of readers will be able to access the content of this text, although struggling readers might have somewhat of a hard time with the side articles that go more in-depth.  This book may not be overly exciting, but when it comes to providing fresh, unique information “The Right To Vote” is an important part of this text set.
LOCATION OF BOOK:

I did actually see this book.  I found it at the West Chester Public Library.

Ring, S. (2004). Election connection: The official nick guide to electing the president. San Francisco: Chronicle Books.
REVIEW:

Cara Mulcahy (Children's Literature)
This book informs students about the American electoral process. Visually stimulating it weaves informational text together with fun puzzles, thoughtful exercises, colorful illustrations, and interesting facts and trivia about presidential elections, the electoral process and one's voting rights. Complete with a table of contents, a glossary, and an index, this book is timely and could easily be incorporated into a language arts or social studies classroom. It would be good to have as part of any classroom library. Students are also provided with a list of resources such as books and websites about our government and ways in which they can become involved in the election. Throughout the text students are introduced to concepts of voting, democracy, representative democracy, checks and balances and the branches of government. Readers learn about the history of voting rights in this country. The 15th amendment, the 19th amendment and the 24th amendment are each explained. Students become familiar with terms such as polling places, ballots, electronic voting, absentee ballots and exit polls. Chapter six does a good job of addressing the media's role in all of this. The author demonstrates ways in which the media can present misleading information. She warns students that they need to think carefully about what they read in the newspapers and see on the television. Readers are told that they need to read between the lines rather taking the information at face value. Most importantly students learn about the importance of having a vote and are encouraged to become involved citizens. 2004, Chronicle Books LLC, $7.95. Ages 8 to 12.
RATIONALE:

I chose this book because students are immediately drawn to it due to the presence of characters such as Spongebob Squarepants, The Fairly Odd Parents, and The Rugrats.  While pictures of these characters accompany the text, it is not to the point where they are major distractions.  The text is also very informative, breaks down the components of a typical election into readable chunks, and is relevant to the current heated atmosphere of politics.  Ring does a particularly good job covering the role of television in influencing people’s votes, telling students that they should only pay attention to what comes directly out of the candidates’ mouths.  Also, a variety of hands on activities and quizzes are provided that could be photocopied for use in a social studies lesson.  Finally, the information found throughout the text is direct and to the point. For that reason, I would definitely consider using this book for determining importance.  Although the use of pop-culture fads risk making this book outdated in a few years (it already features characters from a show that no longer airs on Nickeleodeon), for now it is an excellent resource to motivate students to further explore the concept of voting.

LOCATION OF BOOK:

I did actually see this book.  I ordered it off of Amazon.com

Steins, R. (1994). Our elections. Brookfield, CT: The Millbrook Press.
REVIEW:

Jeanne K. Pettenati, J.D. (Children's Literature)
This well written book provides an overview of the democratic process, campaigns and elections, presidential elections, and our two party system. The last chapter discusses significant elections in U.S. history. The text is well written and concise, and complemented by a diverse selection of color and black-and-white photos. The book contains special sections about women and voting, voting machines, and third parties. Middle grade social studies classes have an excellent resource here to aid understanding of elections. However, the dated text does not mention web sites and the Internet as sources for learning about candidates and getting involved in the voting process. This book is one in the publisher's "I Know America" series. 1994, The Millbrook Press, $20.90 and $6.95. Ages 8 to 12.
RATIONALE:

I chose this book because it offers a well-rounded view of the concept of voting, covering both the history and actual process of voting.  Information is spread out in an organized fashion, aided by a very detailed table of contents.  This book would be excellent for determining importance, since there is a very steady flow of information.  Most readers would be able to access this text with ease, for it offers enough fresh information for advanced readers to be interested in while not going in depth enough to overwhelm struggling readers.  The only flaw with this book is that it is somewhat outdated.  As Pettenati mentions, the text does not mention the Internet as a source in elections, even though today it is a primary source of information.  Also, while this text is unique in that it covers several historical elections that changed the face of American politics, the controversial 2000 election is obviously absent from the text.  Despite its flaws, “Our Elections” is an excellent book to use in a text set about voting, due to the variety of information covered and the organization of the text.

LOCATION OF BOOK:

I did actually see this book.  I found it at the West Chester Public Library.
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