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ILILE Grant Final Report

EVALUATION COMPOSITE:

15 Ohio Adolescent to Young Adult Integrated English language arts licensure candidates in their senior and fifth year participated in the project. They first became involved in the required methods course, “Secondary Methods: English Language Arts” and an accompanying field clinical experience “Field/Clinical Experience I: English Language Arts.” Six months later, during their fifth-year internship, these 15 prospective teachers enrolled in “Applied Methods: English Langue Arts” and an accompanying semester-long internship, “Master’s Internship Teaching: Secondary.” 


3 ​ Teacher Educators (English language arts) and 2 Library Media Specialist at the University of Cincinnati were involved in the ILILE project. The first faculty member, Chet Laine, Secondary English Education, worked with at the teacher education candidates in the first year of their two-year licensure program. At this time, these candidates also received instruction from Gary Lare, Ph.D. Head, Curriculum Resources Center. The second faculty member, Jory Brass, Secondary English Education, worked with the same teacher education candidates in the second year of their two-year teacher preparation program. At this time, these candidates also received instruction from Cheryl Ghosh, MLS, Associate Senior Librarian. The third faculty member, Robert Burroughs, supervised the prospective English language arts teachers in their field clinical experiences where they implemented the Information Literacy activities.  

13 School Library Media Specialists in Cincinnati area urban and suburban school districts worked with the candidates.    

15 High School English teachers in Cincinnati area urban and suburban school districts worked with the prospective teacher candidates.    

BUDGET REPORT:
	Date
	Budget Item
	Amount
	Total submitted to ILILE

	1/11/07
	Research Assistant
	$ 2686.00
	$ 2686.00

	1/24/07
	Micro-Cassette Recorder
	$    59.99
	$    59.99

	
	Micro-Cassette Transcriber
	$   209.99
	$   209.99

	
	Tax on Recorder and Transcriber
	$    17.55
	$    17.55

	1/31/07
	NVivo 2, Single License Software
	$   445.00
	$   445.00

	
	Software Maintenance Agreement
	$     99.00
	$     81.47

	
	Shipping Software
	$     19.00
	$     00.00

	Project Total:
	$ 3536.53
	$ 3500.00


NARRATIVE REPORT:
DESCRIPTION OF THE PROGRAM
Over a 12-month period, prospective English language arts teachers at the University of Cincinnati teamed with English teachers and library media specialists in urban or suburban schools to help high school students to evaluate both the source and the content of Internet information. 

PURPOSE OF PROGRAM
We created and implemented our ILILE Grant Program to add Information Literacy to the University of Cincinnati English teacher preparation curriculum.
GOALS AND OBJECTIVES
The specific objectives of the ILILE Grant Program, as implemented at the University of Cincinnati, were to:

1. add Information Literacy to the University of Cincinnati English teacher preparation curriculum, 

2. prepare prospective English teachers to the help high school students become more critical users of the Internet,

3. link prospective high school English teachers with high school library media specialist, and

4. engage high schools students in the critical use of the Internet.

INFORMATION LITERACY STANDARDS ADDRESSED

In our ILILE Project, we addressed the first three Information Literacy Standards established by the American Library Association:

Standard 1: The student who is information literate accesses information efficiently and effectively.
Standard 2: The student who is information literate evaluates information critically and competently.
Standard 3: The student who is information literate uses information accurately and creatively.
American Library Association and the Association for Educational Communications and Technology.  (1998). Information Literacy Standards for Student Learning: Standards and Indicators. Chicago, IL: American Library Association. 

ACTIVITIES/METHODS
Phase One: In the winter of 2006 (January, February and March, 2006), using the American Library Association’s standards as a framework, 15 prospective English teachers (Teaching Associates) set up meetings with school-based mentor teachers and public school library media specialists. Each team included a public school library media specialist, a prospective English teacher, in their second field clinical experience in an urban or suburban classroom, and an experienced public school English teacher who served as school-based mentors to these prospective English teachers. These Teaching Associates worked in several urban and suburban high schools in the Cincinnati area.

In the methods course that accompanied this field clinical experience, “Teaching Language Arts in the Secondary School,” Professor Gary Lare, Head, Curriculum Resources Center, conducted a two-hour introduction to Information Literacy. Following this introduction, with the help of the library media specialists and the mentor teachers in each public school, each Teaching Associate designed a project that engaged high school students in the critical use of the Internet. In each case, the project they designed required the high school students to evaluate both the source and the content of Internet information. For example, in an attempt to help young people investigate Internet sources for accuracy and bias, some of the novice teachers selected topics related to literature, language, and the media. Some examples included the authorship of Shakespeare’s works; political correctness; violence in the media; journalists and academics embellishing, exaggerating and outright lying in print; media bias; body image; diets and supplements; steroids and growth hormones; health and alternative healing; mixed messages and the media. 

Phase Two: Six months later, in the autumn of 2006 (August, September, October, November and December 2006), these same 15 prospective English language arts teachers entered full-time internships. Rather than spending six-hours a week in school settings, as was the case in the previous winter placements, these 15 prospective English teachers were in full time teaching settings, responsible for all classroom planning and teaching. In the methods course that accompanied this internship, “Applied Secondary Teaching Methods: English Language Arts,” we asked these candidates to create and implement an Information Literacy project in their new setting. Cheryl Ghosh, MLS, Associate Senior Librarian; Curriculum Resources Center, conducted a two-hour follow-up session on Information Literacy. 

RESULTS
We analyzed lesson plans, interviews, handouts, and reflections from both phases of the project. The data revealed as much about professional development and learning to collaborate as it did about helping young adults assess the credibility of Internet sites. Among our findings are the following:

1. Some school-based teachers underutilized the library media specialists in their buildings. 

2. Some library media specialists felt isolated within their high school buildings. 

3. Prospective teachers and their mentors often expressed surprise at what these professionals had to offer. 

4. Most of the library media specialists were delighted with the assignment and eager to collaborate with the prospective teacher and school-based mentor. 

5. The prospective teachers felt that collaborating with the school’s library media specialist greatly enhanced the quality of the information literacy activities they designed. 

6. Prospective teachers found that they could easily tie their information literacy activities to local, state and national English language arts standards.

7. Teacher educators must situate this sort of assignment within a meaningful context, while prospective teachers are in actual classrooms.

8. Some school-based teachers felt so much pressure to cover the existing curriculum that they were hesitant to take time to introduce information literacy lessons. 

9. Through the collaboration stimulated by this assignment, many teams found ways to integrate the study of Information Literacy into the existing English language arts curriculum. 

10. In some schools, the pressure to prepare high school students for the Ohio Graduation Test trumped all other instruction.  

11. In one site, the school-based mentor had never met the school’s library media specialist. The assignment completed by the prospective teacher brought the two together. 

12. In two urban sites, there was no library or library media specialist located in the building. Students in one building used the adjacent high school’s library. In the other building, a robust computer laboratory and teachers’ individual classroom libraries substituted for a school library media center.  

EVALUATION OUTCOMES:
We achieved our objectives. The teacher preparation program at the University of Cincinnati changed for prospective high school English teachers because of this Institute for Library and Information Literacy Education (ILILE) project. 
1. In two methods courses—one in their senior year and one in their fifth year—these prospective English teachers receive specific instruction in helping high school students become critical users of the Internet. 
2. University library media specialists model instruction in the methods courses and prospective teachers implement these activities in actual high school classrooms.  
3. Three teacher education faculty members were receptive to the initiative. 
4. Prospective English teachers at the University of Cincinnati received the Information Literacy assignment very positively.
5. The number of candidates who lacked significant Information Literacy skills surprised us.
6. Prospective English teachers eagerly engaged in the activities that Professor Lare and   

7. Cheryl Ghosh created.
8. Professor Lare and Cheryl Ghosh modeled these activities in the methods classes. As a result, it was much easier for our candidates to adapt the Information Literacy activities to the high school classes they were teaching.
9. The assignment required the prospective teachers to meet with the library media specialists in their respective high schools. The prospective teachers felt that collaborating with the school’s library media specialist greatly enhanced the quality of the information literacy activities they designed. 

10. Most of the library media specialists were delighted with the assignment and eager to collaborate with the prospective teacher and school-based mentor. This made the Information Literacy activities much more context specific.
11. The ILILE project anticipated revision in the NCTE Standards for the preparation in English language arts teachers. The National Council of Teachers of English (NCTE), our professional association, is about to release new standards for the preparation of English language arts teachers. These include standards related to preparing prospective English teachers to engage students in the critical use of the Internet. 
DESCRIPTION OF RESOURCES DEVELOPED:
Gary Lare, Head of the Curriculum Resources Center and Cheryl Ghosh, MLS, Associate Senior Librarian developed and adapted creative activities designed to engage young adults in the use critical use of the Internet. Some of those activities are in the appendix. Moreover, Dr. Gary Lare and Cheryl Gosh modeled the methods that they would use if they were working with high school students. Our prospective English language arts teachers participated in these activities as if they were high school students. Finally, it is critical that teacher educators situate this sort of Information Literacy assignment within a meaningful context, while prospective teachers are in actual classrooms. In our ILILE project, the prospective teachers worked closely with the library media specialists in the public schools and implemented the activities in actual classrooms.  
ANECDOTAL INFORMATION:
This project was professionally meaningful to me. In my 30-year career as a teacher and teacher educator, I have never worked on a project that brought teacher educators, high school English teachers, prospective English teachers and library media specialists together in such a productive way. The 13 School Library Media Specialists who worked with our prospective teachers were most appreciative. In one site, the school-based mentor had never met the school’s library media specialist. The assignment completed by the prospective teacher brought the two together. Through the collaboration stimulated by this assignment, many teams found ways to integrate the study of Information Literacy into the existing English language arts curriculum. 

APPENDICES:
Information Literacy Assignment

Assignment: 

Set up a meeting with the school library media specialist at your internship site. With his or her help, design an activity or project that engages your high school students in the critical use of the Internet. Create a project or activity that will require your students to evaluate both the source and the content of Internet information. Your project or activity must include state or local standards.    

Possible Project Ideas:

You might give your students a list of topics. Ask them to investigate a topic for accuracy and bias. You might select a somewhat controversial topic related to literature, language, and the media (the authorship of Shakespeare’s works; political correctness; violence in the media; journalists and academics who get caught embellishing; exaggerating; and outright lying in print; media bias; mixed messages and the media). 

The students would have to:

(1) locate information on the topic from both an education/library web site and a general Internet site

(2) figure out who is sponsoring each web site

(3) evaluate the source of the materials found

(4) reflect on how easy it is to figure out who is sponsoring a web site

Another idea for an assignment might be to ask your students to collect a series of web emails that say something happened and then validate whether it is true.  For example, a recent email message deals with gangs using headlight blinking as an initiation task.  The email explains that gang members ride around at night with their headlights off. The email urges that you should not blink your headlights.  When gang initiates see someone blinking his or her headlights, the initiates are then supposed to shoot at the car. The email indicates that a police department in Georgia validates this practice.  It turns out that this is entirely bogus.  The official police department web site explains that this never happened.

Objectives & Standards:
As in every activity and lesson you create, you need to reference district and state standards. Here are several Information Literacy standards that you might address through the project that you create for your high school students.

The student:

(1) “determines the nature and extent of information needed" -- maybe by having your students come up with a specific topic to research

(2) “accesses needed information effectively and efficiently" -- this could be taught to the students through the collaborative efforts of  you and the library media specialist, i.e. search strategies in this case for searching the Internet

(3) “evaluates information and its sources critically and incorporates selected information into his or her knowledge base ....."  -- this could be achieved as you teach your students how to evaluate the information that they find on the Internet

What do I submit for this assignment?

Submit the following:

(1) Submit a brief description of the contacts that you made. Describe your meeting with the school library media specialist at your internship site. 

(2) Submit your written lesson or lessons (rationale, objectives, procedures, evaluation) including any handouts that you and your colleagues designed. 

(3) List some of the web sites that your students examined and evaluated. Include some samples of their work.
(4) After implementing the lesson, submit your reflections. Describe how your students responded to the activity. Identify strengths, areas for improvement and alternatives that you might try in the future. How effective were your students in evaluating both the source and the content of Internet information?

Information Literacy Student Activities

1.)   Information literacy - Introduction

1.) Define “information literacy” in your own words?

2.) What can a person with information literacy skills do?

3.) Why are these skills important in today’s information overload world?

2.) Web Wizard

http://www.bgsu.edu/colleges/library/infosrv/lue/webwizard/
a. Work with partner, test your knowledge

3.) Google Search Strategy tutorial

Working with a partner brainstorm on search strategies that can be used in Google - write these down 

      http://21cif.imsa.edu/tools/locate/
4.) Work on Group Projects (See handout)  

5.) Present Group projects

6.)  ACRL Information Literacy Standards and Descriptions
http://www.ala.org/ala/acrl/acrlissues/acrlinfolit/infolitstandards/stepbystep1/stepbystep.htm
Important Web Evaluation Sites Demonstrated in Class via Project Presentations

 21st Century Information Fluency Project
http://21cif.imsa.edu/resources/lapackage/search/challenge.htm

November Learning
http://novemberlearning.com/Default.aspx?tabid=160
QUICK Quality Information Checklist- key 8 points for web evaluation

http://www.quick.org.uk/menu.htm
Evaluating Primary Source Material on the Web 

http://www.lib.washington.edu/subject/History/RUSA/
Kathy Schrock’s Guide for Educators (Teacher Helpers - Critical Evaluation)
Evaluating Web Sites in K-12 Education 

http://www.wisemantech.com/search/eval.html#
Lesson Ideas for Students:

(Excellent suggestions at the bottom of the page, entitled “Lessons”) 

Lessons Learned:  Exemplary Practices in Teaching Web Evaluation 

http://lib.nmsu.edu/staff/susabeck/checs98.html

Lesson Plans and Action Research Repository (click on “subject area” - Language Arts)  

http://21cif.imsa.edu/resources/lessondb/
The Big 6: Information Skills for Student Achievement     (click on Lesson Ideas)  

http://www.big6.com/
Information Literacy for K-16 setting
http://www.csulb.edu/~lfarmer/infolitwebstyle.htm#evalnet
Adventures of Cyberbee: Web Evaluation 

(Contains lesson ideas specifically for Language Arts)  

http://www.cyberbee.com/guides.html

Website Evaluation

This activity was adapted from “What’s it Worth” A Webquest about Website Evaluation by Betsy Farquhar using the help of training materials provided by The Webquest Page.

1. Your first step is to team up into groups of 4 students. You don't want to tackle this alone- it could get ugly. 

2. Once you are in your groups, you will be assigned one of the websites below which will assist you in determining what makes a “good” website.   As a group, present the following information:  



Total time = 35 minutes 

Instructions for Group 1 - 3 

· (10 - 15 minutes)  Explore the website individually with an eye toward the questions below  - jot down pertinent points.

· (20 - 25 minutes) Regroup and discuss the questions below.   (A secretary, a spokesperson or 2, and a timer will need to be selected.  The secretary will summarize the group conversations, a spokesperson or 2 will causally present the information accompanied by a computer demo and the timer will make sure you accomplish your task on time.)  If you would like the class to click through the website as you talk, let them know.

· What evaluation criteria are used - checklist, chart, graph?  Does anything need to be added, changed or removed?

· Write the web evaluation criteria on a large post-it so we can compare

· Find a webpage within this site to apply the evaluation criteria or look out the site- this will be part of the presentation.

· What did you like about the site?  (lesson plans, tutorials, good graphics, etc. ) What did you not like about the site, if anything?

· What aspect of the website will be helpful to you when creating your assignment with the school media specialist?   What was not so helpful, if anything?

· Would you recommend this site to the rest of the class?

· What did you learn that was brand new? (At least 2 ideas/concepts)

· Present the information above to the rest of the class in a 10-minute causal presentation.    Have fun with this part and learn from each other.

Instructions for group 4 & 5 is located below the websites.

GROUP 1

21st Century Information Fluency Project 

http://21cif.imsa.edu/tools/evaluate/

· Wizard Tools  --  Evaluation Wizard

· Resources -- lesson plans

· Tutorials

· Micro modules contains national standards

GROUP 2

November Learning
http://novemberlearning.com/Default.aspx?tabid=160
(Make sure you explore the “How much is that keyword” link) 

· 8 sections  (Each take a different section then discuss) 

· Make sure you talk about the “How much is that keyword” section) 

Teaching Zack to Think  (from November Learning - example of web evaluation) 

http://novemberlearning.com/default.aspx?tabid=159&type=art&site=19&parentid=18
QUICK Quality Information Checklist- key 8 points for web evaluation

http://www.quick.org.uk/menu.htm
Evaluating Primary Source Material on the Web 

http://www.lib.washington.edu/subject/History/RUSA/
GROUP 3 

Kathy Schrock’s Guide for Educators (Teacher Helpers - Critical Evaluation) 

http://school.discovery.com/schrockguide/eval.html
· Note surveys

· Contains standards http://mciunix.mciu.k12.pa.us/~spjvweb/evalwebteach.html
· Sites to demonstrate critical evaluation skills
· Look at any of the other “Critical Evaluation Information by Others”
GROUP 4 & 5  - learn as much as you can about the topics listed below and brief the class.

GROUP 4  Urban Legends / Phishing Scams / Website within a website

· Have urban legends or phisying scams affected you and if so how?

· How would be particularly vulnerable to this type of information?

· Evaluate a Hoax website - explain to class

Urban Legends

Snopes.com Rumor Has It   http://www.snopes.com/   (“Hottest 25 legends”) 

Hoax sites 

Museum of Hoaxes
http://www.museumofhoaxes.com/
Phishing Scams

Recognize phishing scams and fraudulent e-mails http://www.microsoft.com/athome/security/email/phishing.mspx
How to identify Phishing scams?  Net Family News http://www.netfamilynews.org/resourcesphishing.htm
Website within a website

www.gamecrazy.com
Group 5

WEBQUESTS 

As you investigate the two websites below, think about the following:

What is a webquest?

Would webquests be a possible route to present web evaluation skills to students?

How difficult would it be to create a webquest?

What do you think students would enjoy about this type of learning object?

If you have time, investigate the InfoWizard at Kent State

http://infowizard.lms.kent.edu/   (Look at “Language Arts - WebQuests)    

SDSU WebQuest Search Page 

http://webquest.org/

 HYPERLINK "http://webquest.org/" 
http://webquest.org/
(Search by the subjects, language arts or Info Literacy / Library Skills, and then by grade level) 

WebQuest About Website Evaluation
