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ILILE Grant Final Report

EVALUATION COMPOSITE

Provide the Total number of Participants involved in the project:


61 Students – specify academic level and course:

11 Otterbein College students, junior year, Middle Childhood Licensure program, 25 4th graders and 25 fifth graders from Alcott Elementary


​1   College Faculty – specify content area and academic discipline

Karen Robinson, Ph. D, Education (Curriculum and Instruction) 

And 1 Otterbein College librarian


1   School Library Media Specialist from Alcott Elementary, Westerville Public Schools


2   K12 Teachers, also from Alcott Elementary

BUDGET REPORT

	Date
	Budget Item
	Amount
	Total submitted to ILILE

	7/14/2006
	Lunch items for Planning Sessions
	$29.87
	$29.87

	7/172006 through 7/21/2006
	Planning Session Stipends ($100/day, 2 participant @ 5 days, 1 participant @ 1 day; project director $100/day @ 5 days plus fringe (8.15%)
	$100/day
	$1640.75

	7/18/2006
	Book:  Ohio Government Projects:  30 Cool, Activities, Crafts, Experiments & More for Kids to Do!  1 copy plus shipping and handling
	$5.95
	$9.94

	7/18/2006
	Book:  Ohio Government for Kids:  The Cornerstone of Everyday Life in our State 1 copy plus shipping and handling
	$41.84
	$45.33

	7/25/2006
	Project Director Stipend, $250 plus fringe (8.15%)
	$270.07
	$270.07

	10/25/2006
	Chips and Dessert for presentation event
	$138.23
	$138.23

	10/25/2006
	Pizza and Water for presentation event
	$153.86
	$153.86

	11/14/2006
	Color copies of student projects
	$14.24
	$14.24

	11/21/2006
	Color copies of student projects
	$38.27
	$38.27

	12/30/2006
	Book:  Helping Children Write the Best Research Reports Ever,  10 copies plus shipping and handling
	$14.95
	$162.96

	12/31/2006
	Software:  Inspiration® 8,  10 copies plus shipping and handling
	$69.00
	$700.00

	12/31/2006
	Display Board for project work
	$239.99
	$239.99

	Project Total:
	
	$3,443.51


NARRATIVE REPORT   
DESCRIPTION OF THE PROGRAM

During their Reading methods course, Otterbein College students preparing for middle level licensure (grades 4-9)  participated in two phases of an information literacy project: 1 ) during Phase One, the Otterbein College Librarian engaged the students in two Information Literacy workshops. 2) during Phase Two, the Otterbein students worked with 4th and 5th graders at a local elementary school. During six visits to the  school, each Otterbein College student served as a “Research Buddy” for 4 or 5 elementary students. Together they investigated a series of questions pertaining to a unit on Government (at the 4th grade level, they were studying the 3 branches of Ohio state Government; at the 5th grade, they were studying the Preamble to the United States Constitution.). The two classroom teachers had assigned specific questions to be researched. Under the leadership of the Otterbein Research Buddy, each group researched its questions and compiled a Citizen’s Guide to share the results of their research. On the last day of the Project, student groups shared their work process and written Guides with parents and other visitors. 

PURPOSE OF PROGRAM

This project was proposed because the course instructor saw an opportunity to enrich an existing methods course, both by 1) bringing teacher education students into a school to practice and experience the skills and ideas taught in the course; and 2) including more information literacy content into a course focused on the teaching of reading and writing to middle level students.

GOALS AND OBJECTIVES 

As stated in the Project Proposal, the goal was “for Otterbein College students, enrolled in the Middle Childhood Teacher Education Program, to become more aware of information literacy efforts in the K-12 arena. In addition, these students will experience first-hand the value of collaboration between teachers and school library media specialists.”

The objective for the project is below, again quoted from the original proposal:
Each Otterbein student will create and implement a lesson plan for their Alcott Research Buddy project that includes appropriate grade level indicators for the Technology/Information Literacy standard. Criteria for assessment will be a total score of at least “3” on a 4-point rubric. (The lesson plan covers five days of activities at Alcott Elementary.) Project success will be defined as 90% or more of the Otterbein students meeting the above performance objective. This is the summative project evaluation criterion. 

INFORMATION LITERACY STANDARDS ADDRESSED

We addressed the following standards and performance indicators:

Standard One: The information literate student determines the nature and extent of the information needed.

Performance Indicator 2: The information literate student identifies a variety of types and formats of potential sources for information.
Standard Two: The information literate student accesses needed information effectively and efficiently.

Performance Indicator 1: The information literate student selects the most appropriate investigative methods or information retrieval systems for accessing the needed information.

Performance Indicator 2:  The information literate student constructs and implements effectively-designed search strategies.

Standard Three: The information literate student evaluates information and its sources critically and incorporates selected information into his or her knowledge base and value system.

Performance Indicator 1: The information literate student summarizes the main ideas to be extracted from the information gathered. 

Standard Four: The information literate student, individually or as a member of a group, uses information effectively to accomplish a specific purpose.

Performance Indicator 1: The information literate student applies new and prior information to the planning and creation of a particular product or performance.

ACTIVITIES/METHODS
Refer to the first entry in the Appendix, Module for Pre-Service Teacher Education Information Literacy: A Guide for Implementing an Information Literacy Project into an Education Methods Course

EVALUATION OUTCOMES

Below are listed the three opportunities that we anticipated our Otterbein students being able to have when we wrote the proposal. Actual changes are commented upon after the bulleted opportunity. 

· Opportunity to experience, in intermediate level classrooms, children asking questions about content, formulating useful questions for research, seeking proper sources for answers to their questions, and synthesizing their findings into their own new understandings. (Actual change: The chance for the Otterbein students to interact with these fourth and fifth graders while doing such a project made this methods course so much richer. As was made clear in the proposal, field experiences have not been built into this course before. In previous sections of this course, we would read about children in schools, speculate about their responses to tasks discussed in class, and “second guess” how our projects would work in the real world. This project allowed us to actually experience children’s struggling with how to find information, what information to seek, and once found, what to do with the information.)

· Opportunity to observe and participate in the collaboration between School Media Specialist and classroom teachers. (Actual change: It was interesting to see how a School Media Specialist functions with so many tasks at once! During our project, while we were working in the Media Center, the Media Specialist was assisting us, while also juggling the comings and goings of children from other classes returning and checking out books, classes coming in for storytime, and teachers seeking assistance on print and Internet resources. )

· Opportunity to write authentic lesson plans for information literacy learning activities (In the past, students have created lesson plans in this course, but have not used them “with real students in real classrooms.”) (Actual change: There are two changes embedded in this statement: 1) the already-mentioned  opportunity to work with real children in actual classrooms; and 2) the improvement of information literacy content in this course. In the past, students wrote a unit plan that involved children exploring key questions about social studies, science, or mathematics content. However, because we were not working with authentic classrooms, the lesson plans were sterile. Problems encountered in real life were not apprehended, and the need for differentiation of assistance for different children was not clear.)
OBJECTIVES OF THE PROJECT
The summative objective of the project, that 90% or more of the Otterbein students would score at least an overall “3” on the 4-point rubric was met (i.e., “acceptable” or “exemplary” overall). All of the 11 Otterbein students met this objective. 
DESCRIPTION OF RESOURCES DEVELOPED
Please see below, “Appendices.”
ANECDOTAL INFORMATION

As the Principal Investigator and Instructor of the course involved, I found the project to be personally rewarding: I value the opportunity for pre-service teacher education students to work in the schools. A project such as this was structured enough that the college students could include their own individual ideas, without the daunting challenge of starting “from scratch.” And it was, indeed, amazing to me how each student employed different strategies in their sessions with the children: different ways to take their notes, different graphic organizers to “make sense” of the information researched, and different ways to present their synthesized findings on their brochures.

APPENDICES
APPENDIX CONTENTS
· Module for Pre-Service Teacher Education Information Literacy: A Guide for Implementing an Information Literacy Project into an Education Methods Course . This was created so that another methods instructor could learn from our project and replicate it at another institution. 
Module for Pre-Service Teacher Education Information Literacy:

A Guide for Implementing an Information Literacy Project 
into an Education Methods Course

This guide was created to document a project used at Otterbein College with Middle Childhood pre-service students. During their Reading methods course, these students participated in two phases of an information literacy project: 1 ) during Phase One, the Otterbein College Librarian engaged the students in two Information Literacy workshops. 2) during Phase Two, the Otterbein students worked with 4th and 5th graders at a local elementary school. During six visits to the elementary school, each Otterbein College student served as a “Research Buddy” for 4 or 5 elementary students. Together they investigated a series of questions pertaining to a unit on Government (at the 4th grade level, they were studying the 3 branches of Ohio state Government; at the 5th grade, they were studying the Preamble to the United States Constitution.). The two classroom teachers had assigned specific questions to be researched. Under the leadership of the Otterbein Research Buddy, each group researched its questions and compiled a Citizen’s Guide to share the results of their research. On the last day of the Project, student groups shared their work process and written Guides with parents and other visitors. 

SUGGESTED STEPS FOR  REPLICATING THIS PROJECT

Note: What follows are the steps suggested by this author. After the steps, personal suggestions and comments specific to this particular project are included, along with copies of specific artifacts used in this project. 

1. Find willing partners at a local school. (Author’s notes: I had no trouble finding teachers willing to work with me on this. After all, I was offering “free labor” of college students who would, under my careful supervision, provide individual attention while their students tackled the challenging task of researching and writing).
2. Keep the Principal informed. (Author’s notes: the Principal arranged the initial meeting for me with one of the teachers. Thereafter, I sent her a copy of the Project (which had to be approved in the district. Each district has its own protocol for such things, and following that is in your best interest.)

3. Work with your partners to determine the content of the information literacy project. (Author’s notes: In our case, we chose government as the topic, as both teachers had critical content that they had to address, and they welcomed the opportunity to have our assistance with the children’s researching and writing. However, the topic of the research for the college students mattered less than the process that they would follow working with the children.)
4. Schedule time for the higher education and school partners to work and plan together. (Author’s notes: This step is critical and time-consuming. We were able to do most of our planning during the summer, unfettered by the academic year and its usual challenges. It took time to get to know each other and for the teachers to modify their curriculum to allow us to work with their students.)
5. During the planning, focus on a skeletal framework that all of the college students can follow, with carefully chosen opportunities for the college students to do their own planning within that framework. Distribute the framework, including clear descriptions of the task and the schedule, well in advance of project implementation. (Author’s notes: This really worked well: The Assignment Description in the Appendix entitled, “Alcott Elementary Constitution Project” details the skeletal framework that the Elementary staff and I developed. I distributed that Description early in the course, and students began making their individual lesson plans.)
6. Encourage each classroom teacher to provide assistance for the college students in terms of standards to be addressed, resources to be available, and details of instruction that would precede and follow your visit to the school. (Author’s notes: The documents provided by each teacher are included in the Appendix. (See “Ohio Government Unit” and “U.S. Government Brochure Project.)
7. Include “workshop time” in your methods class for the college students to plan together. (Author’s notes: This allowed me to affect the quality of the students’ work and allowed them to learn from each other. Sometimes projects can be assigned out of class, with the expectation that students will get together on their own time. I have found that this is very difficult, with students’ busy schedules and complicated commutes.)
8. Before you begin at the school, make sure that you know the procedure for parking, signing in, etc., and that the office staff have the dates when you will be there. (Author’s notes: I made sure that there was a list of my students in the office. To hold down on the traffic and to respect the safety rules for school visitors, we agreed that one of the students would come early and check all of the college students in, so that we didn’t all have to crowd into the office and get name tags, sign in, etc.)
9. Once the project begins in the school, build in some time for processing how well a session went, and what needs to be done for next time. (Author’s notes: We met briefly in the hall of the school after each session and shared our successes and challenges. Students seemed to profit from these discussions.)
10. Try to include a culminating event that allows the two student groups to share their work with an audience. (Author’s notes: Parents attended our last session, which involved the students sharing their research process and their final products. Pizza was served.)

