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EVALUATION COMPOSITE
Provide the Total number of Participants involved in the project:


__23__  Students – specify academic level and course:


       M.Ed .students from Early Childhood cohort within EDU T& L. 886.70 (seminar

                    series)

​__4_____ Faculty – specify content area and academic discipline

          Education: Seminars, Phonics, Social Studies Methods, Early 

                      Childhood
                 1     Administrative/Professional:   Librarian 

BUDGET REPORT (as of 1/26/07)
	Date
	Budget Item
	Amount
	Total submitted to ILILE

	7/13/06
	40 APA manuals
	26.95 ea + shipping
	$1185.80

	7/24/06
	2 packs book covers
	 40.50 ea
	$    81.00

	7/18/06
	40 2” white binders, 1 pack ivory paper,
6 packs copy paper, 15 packs binder dividers
	$264.88
	$  264.88

	1/26/07
	767    Photocopies (2 seminars only)
	$.10 ea
	$    76.10

	1/26/07
	Staff honorarium
	
	$  750.00

	
	
	
	

	Project Total:
	
	$ 2357.78


NARRATIVE REPORT   

This project addressed Track 1 and consisted of three 90-minute seminars with one taught in each of the first three quarters of the M.Ed. Pre-Service Teacher program for the Early Childhood cohort. 23 students participated in Seminar One and 22 in Seminar Two. Seminar topics addressed using keywords and Boolean operators to construct and use effective search commands to search library resources, learning how to write annotated bibliographies and writing research literature reviews. Two of the three seminars have been conducted, with the third one being scheduled for March 2007.
The primary purpose of the seminar series was to prepare M.Ed students for successful completion of their capstone seminar and Master’s project and to emphasize  the value of libraries and library resources for research..

Our goals and objectives were to provide students with enhanced research skills to equip them with skills necessary to become life-long learners, both personally and professionally. In turn, they will be able to better demonstrate information literacy techniques and methods to the children in their future teacher classrooms.

This seminar series addressed Information Literacy Standards One, Two, and Three.
Seminar One provided students with an opportunity to evaluate and discuss a research scenario and offer observations and solutions. Additional activities focused on developing key concepts and terms using a defined topic and searching for potential resources.

Seminar Two addressed annotated bibliographies; definition, why they are used, their composition and what types are available. Activities focused on using three sample annotations and determining what type each was and what information was contained within. A related class assignment from the Phonics course professor provided additional means of using skills learned.
Seminar Three has not yet been conducted. As stated in the grant proposal, our series runs for three quarters to accommodate the teaching schedule of the Education program. The third seminar is scheduled for late March, 2007. Anticipated activities for this session will involve examining the components of a literature review, how one is written and looking at samples of literature reviews. A class assignment from the Social Studies Methods professor will provide an additional means for students to utilize skills learned.
Each seminar had specific activities associated with the various topics covered. Each student was provided a binder at the beginning and provided with information from each seminar along with an APA manual to use during the duration of the seminar series.

Most of the materials were developed (and sometimes adapted for use) by the librarian. Assignments and grading rubrics given in various classes were developed from collaboration of the librarian and the specific professor conducting the course. One of the professors acted as general coordinator for scheduling and other logistics.
In Seminar One, students were given the binders and the APA manuals. In each succeeding seminar, students were given information pages to add to their binders. Also, in first seminar, pre- and post tests were both administered (due to grant deadline constraints). In each seminar, a session evaluation was also given.

Initial results from the first two session evaluations indicate that the majority of the students felt that they already knew how to use the search strategies and how to write annotated bibliographies. Some felt it was a repeat of previous classes (which could be indicated by the ED T&L 607 undergraduate writing class many of them take and in which the librarian regularly lectures). Others mention already having annotated bibliography experience, but it is not a topic that the librarian has instructed on before this seminar. At the same time, there were positive comments as to the content presented in both seminars. A complete report of the results of each session is available in the Appendix. Pre- test results indicate that students actually did not know as much they thought they did, or were unable to clearly identify and define research-related terms and concepts. The majority of the students were able to identify one or two steps but not usually in a correct order. Only two were able to list three or more research steps in correct order. The average score of definitions was 9.26 out of a possible of 24. The post-test indicates that there was some slight improvement in overall ability to define research-related terms and concepts and to identify steps in a successful search strategy after just one seminar. More students were able to list three or more steps in correct order (10) and fewer students were unable to list any correct steps. The average score of the definitions rose to 10.17. Normally, the post-test would be administered at the end of all three seminars, but again the grant deadline and not knowing at the beginning when Seminar Two would be scheduled, necessitated both tests given in Seminar One. However, these preliminary assessment results do show that after one seminar, some knowledge and understanding was gained and that students more often listed a library as a source to go to or start at when beginning research.
Concrete evidence of effectiveness of seminars is yet to be determined. The class assignment on annotated bibliographies is not yet due and therefore results could not be determined for this final report. As the third seminar on writing literature reviews has not yet been conducted, short-term qualitative proof of success of seminars may not really be possible until May 2007, and long-term proof of success may not be possible until 2008, when these students actually complete their Master’s projects.
EVALUATION OUTCOMES
Preliminary assessment results do indicate some knowledge gained after just one seminar. A pre-test was administered at the beginning of Seminar One. Due to the time constraints of the grant, a post-test was also administered at the end of the Seminar One. Both tests were the same so as to determine if students could show quantitative improvement. The tests consisted of asking the students to identify the first five steps of a literature review search on the topic of “performance-based assessment.” A rubric was created to score them. A rubric for scoring the definitions was also created. 23 students took both tests.
Search Strategy Rubric:  0= no correct steps, 1=1-2 steps listed but not in correct order, 2= 3 or more steps listed in correct order.

Definitions Rubric: 0= not defined or defined incorrectly, 1= partially defined, 2= defined correctly

 Pre-test results 

	
	0
	1
	2

	Search Strategy
	7
	14
	2


         Definitions (24 points possible)

              Average: 9.26

              High: 17

              Low: 3

Post-test results    

	
	0
	1
	2

	Search Strategy
	3
	10
	10


          Definitions (24 points possible)

            Average: 10.17

            High: 15

            Low: 4

If post-test is administered at the end of the seminar series, post-test scores should be higher.
Since the success of the seminar series is not yet determined, anticipated outcomes can only be discussed. It is anticipated that the series will continue, but that the content of Seminar One will likely be reviewed and possibly changed. If it is determined that students need these skills even earlier in their education (at the undergraduate level), more than likely the topics will remain within ED T&L 607 (Writing Course in Early and Middle Childhood). This was one course that the librarian lectures in at the undergraduate level. A more suitable topic for Seminar One could be determined after meeting with education faculty and examining the test results from the seminars or even querying the students. It is the intent that the seminars be continued next year and possibly expanded to include the Middle Childhood cohort.
I believe that the objectives were met, at least for some of the students. Comments on the session evaluation do show that some students had little or no prior experience with various search strategies and writing annotated bibliographies. Assessment results also show that students gained some knowledge after one seminar. Education faculty will more fully determine if the objectives were met when the assignments and final Master’s projects are graded.

All faculty members involved in the project were fully supportive. At least one faculty member attended each session and observed. Incorporating evaluation of library resources used in assignment rubrics will allow for a more critical analysis of the quality of future research assignments students submit.
Some of the students seemed to really appreciate the knowledge gained. Others felt that the topics had been covered in other classes (not necessarily education classes, however). Assessment results indicate that they don’t know as much as they think and that they tend to think of the mechanics of a particular search, using a particular search tool. They do not see the big picture and conceptualize the process.  They also cannot always clearly define or identify research terms and concepts. But they did learn.
DESCRIPTION OF RESOURCES DEVELOPED
A welcome letter was created and placed in each binder given out.

A pre-test and post-test was developed and administered in Seminar One. Tests were the same and consisted of having the students list their first five steps when conducting a literature review and defining 12 terms related to libraries and research. Because of the grant deadline constraints, both were given in same seminar. Ideally, the post-test would have been administered in last seminar. Results are available in the Appendix.
A session evaluation was developed for each seminar session thus far conducted. Results are available in the Appendix.
Seminar One materials developed:
Three in-class activities were developed; but due to time constraints only two were actually done.  Activity  One was called “L.S.I.: Library Searching Investigation” and dealt with a searching strategy scenario. Activity Two was a  “Which Words” worksheet, using performance-based assessment as a topic and developing keywords. Activity Three (which was not used) was a boolean game, using various aspects of the students as “data.” The topic was discussed; but activity was not used. The binder given out in Seminar One included a step- by- step guide to using each of the topics covered in the seminar. A final research tip sheet was also included. Other materials not developed but given out included a research strategy chart, a library resources guide and information sheet on Ohio State University Libraries’s “net.TUTOR” online tutorial program.
Seminar Two materials developed:

Only one in-class activity was developed for this session. Using three sample annotations, students were directed to some online websites (listed in the seminar slide presentation) describing types of annotated bibliographies and then asked to determine what types the annotations were and why. Answers were shared and discussed in class.

A slide presentation on annotated bibliographies was developed for the session instruction.  Websites used for the in-class activity were listed in this presentation. Information sheets for binders provided information on annotated bibliographies. A tip sheet and resource page of print and internet resources were also developed and included in the packet.

Seminar Three: Materials have not yet been developed. The librarian still needs to consult with the appropriate class professor to develop information and activities and related class assignment. I anticipate 1-2 in-class activities and additional information sheets for binders.
Please see Appendix for copies of all materials described.

ANECDOTAL INFORMATION

As I developed the materials for these seminars, I found myself questioning what exactly the students might already know. Given my irregular visits to undergraduate education courses other than the two I typically visited, and my infrequent visits to other subject specific courses, I wasn’t sure what instruction on research and library resources these students may have already had. I already knew that I may have had some of these for the ED T& L 607 writing course, and the evaluations seem to support that. It would, indeed, have been a repeat for them. The seminar topics were chosen based on what the education faculty felt the students were lacking in research skills. The students, on the other hand, felt they were already familiar with those topics and wanted more information on the details on the capstone projects.  

I was especially struck by how little information is available on annotated bibliographies. Much information was found from Writing Center websites; sometimes a library website included these writing guides. When informally trying to determine if students were being given instruction on annotated bibliographies on campus, I discovered that some professors are very specific on how they want an annotated bibliography constructed; others assumed students knew how to do them and gave very little information. I even found that our local writing lab just referred students to samples in writing manuals and didn’t realize that there various types and uses. The student evaluations from Seminar Two indicate that many had prior experience with writing annotated bibliographies and felt familiar with them. However, I have never taught that topic before, so it begs further examination on my part to determine from whom and when they are getting that instruction. The students did apparently learn some new things, so it was better received than the first seminar.
I think the idea of these seminars is good; I am not sure that restricting them to just M.Ed. students is wise. Many undergraduates need to understand more of these basic concepts at a much earlier level than what was addressed in these seminars. However, for professional development, I believe that these students may gain a better appreciation and awareness of the importance of using the library themselves and to impart that appreciation when they get their own classroom of student and begin to develop research-based lessons. 

I know that trying to schedule these seminars within their program of classes was very difficult; a future consideration might be to develop them into an online module for easier access. I enjoyed collaborating with the education faculty. It gave me an insight to the rigid program that our M.Ed. students must follow in order to graduate in a timely manner. I still have much to learn, however, in order to be able to construct a m ore consistent information literacy instruction process that starts at the undergraduate level and then will continue into the M.Ed. courses.
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Post-Test – Results








7
Research Terminology
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Seminar One Activity sheets:

   L.S.I.: Library Search Investigation
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   Which Words – Worksheet
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   Putting It Together – Worksheet
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Seminar One Information Sheets (for binders):

   The Beginning
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   Research Strategy Diagram
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   Which Words?
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   Putting It Together
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   The Finale
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Seminar  One Evaluation
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Seminar One Evaluation – Results
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Seminar Two Slide Presentation
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Seminar Two Activity







          20 (A,B,C)
    Three sample annotations using an annotated bibliography website guide as an evaluation tool

Seminar Two Information Sheets (for binders):

  The Annotated Bibliography






          21
  There’s only one form – right?
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  The Process
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  Creating an Annotation – Worksheet                                                                     22
  Tip sheet                                                                                                                 21
  Annotated Bibliographies – Additional Resources
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Class Assignment and Grading Rubric from EDU T & L 669.70,

         24 & 25
 Phonics & Its Role in Reading Instruction (companion course for Seminar
 Two topic), created by Dr. Mary Jo Fresch, course professor. 
Note: assignment was posted in their online syllabus within Carmen. 
Seminar Two Evaluation 
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Seminar Two Evaluation – Results





        27
